Draft Unit Plan
History: Key Stage 1 

The Great Fire of London
By Emma Adams

History Purpose of Study Extract

· A high-quality history education will help pupils gain a coherent knowledge and understanding of Britain’s past and that of the wider world. Teaching should equip pupils to ask perceptive questions, think critically, weigh evidence, sift arguments, and develop perspective and judgement.  

KS1 Programme of Study

Pupils should be taught to:
· events beyond living memory that are significant nationally or globally for example, the Great Fire of London.

Key question: how does this unit build on prior knowledge and where might it lead?

This unit builds on the Early Learning Goals for Understanding the World:
· Children at the expected level of development will understand the past through settings, characters and events encountered in books read in class and storytelling.

The unit will lead to the Key Stage 2 Programme of Study:
· Pupils should be taught about a study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066.

	What are the key concepts for this unit?

· Chronology and time: understanding the Great Fire of London as an event beyond living memory, placing it within a chronological framework, and sequencing events within the fire using timelines and maps
· Cause and consequence: identifying the multiple factors that caused the fire to spread so destructively, and understanding how individual decisions changed the course of events
· Significance: judging why the Great Fire of London matters historically, which individuals within the story were most significant, and why the fire is still commemorated today through landmarks such as the Monument
· Change and continuity: comparing London in 1666 with London today; understanding what changed as a direct result of the fire and recognising the fire's lasting legacy on the city we know now
· Historical evidence and interpretation: using a range of sources (artworks, maps, diaries, illustrated texts) to find out about the past; beginning to understand that sources can be shaped by the purpose of the person who created them

	How will we introduce it?

History detectives: As the lesson begins, have the nursery rhyme 'London's Burning' playing in the background, to prompt curiosity. Have the front cover of the book visible, and read the title as a class. Begin an initial conversation about the topic, inviting pupils to share their ideas.
· What do you know about the Great Fire of London?

Explain to pupils that they are going to be 'history detectives' and use their historical skills to find out more about the Great Fire of London. What do detectives do? - they look for clues and ask questions. So, either using a visualiser or by giving pupils copies of the cover illustration, ask them to look for clues in the illystration about what happened, and come up with questions they want to find out. This could be done through discussion, or by annotating their copy of the illustration. If needed, draw pupils attention to the following elements of the picture:

· Title: What does it mean by 'great'? Does it mean 'good' or something else? What might this tell us about the scale of the fire?
· Buildings: What do you notice about the buildings shown? Are they close together or far apart? Are they all the same types of buildings? What might this tell us about the buildings affected by the fire? What do you notice about the numbers on the bottom left building?
· 1666: Can you work out how long ago this happened? Is it within anyone's living memory? How does that effect the reliability of this book as a historical source?
· Flames: How much of the image is taken up by flames? What does this tell us about the scale of the fire? How fast/slow do you think this fire spread? Why?
· Horse-drawn carriage: What clues does this give us about when this happened? How helpful would this have been in dealing with a fire? What are the positive and negative things about using these during a fire?
· People: How are people responding to the fire? What do you think they are feeling? Is everyone responding in the same way? Why might different people act different in this situation?
· Bakery oven: What do you think is the significance of this? Why is it in the bottom centre of the image?
· Image as a whole:  If you had to describe this image in just three words, what would you choose? Does this cover make you feel like you want to read the book? What is it about the image that makes you feel that way? An artist made all of these choices - the colours, the details, where things are placed. Why do you think they made the cover look like this? Is everything in this book definitely true? How could we check?
	How are we going to take pupils through this unit?

Shared reading and vocabulary: Begin by reading the entire book aloud to the class, without pausing. This initial read through is for pleasure and immersion - pupils can listen and enjoy. Then, provide pupils with the words from the Vocabulary List, but without the definitions. Ask them to look at the vocabulary in pairs or small groups, and discuss what they think they might mean, and why they're significant when looking at this topic. Then, either by reading the book aloud again, or by providing groups with their own copies of the book, ask pupils to use information from the text to add more detail to their definitions. You could then share the full Vocabulary List with pupils, and ask them to match the definitions to the vocabulary. 

London in the 1600s: Focus on pages 4-9 of the book, and read them aloud to the class while they follow along on a visualiser or with their own copies of the text. Pose the following question for pupils to consider while the text is being read:
· How was London in 1666 different from London now?

Model finding clues in this section of the text to find out what London was like in 1666, before the fire. Provide pupils with images of London in the 1600s and photographs of modern-day London. Ask pupils to compare the London we know today, with the London of 1666. 

Suggested artworks:
· Old London Bridge by Claude de Jongh (c.1630)
· Long View of London from John Speed's Theatre of the Empire of Great Britain (c.1610)
· Bird's Eye View of the City of London from John Norden (c.1600)
· London Bridge and its Surroundings about the year 1600 by Henry William Brewer (c.1600)

Use the following questions to prompt discussion and deepen learning:
· What do you notice first when you look at this picture?
· What kinds of buildings can you see? What are they made from? How do you know?
· How close together are the buildings? Could you reach out of one window and touch the building next to you?
· What do you notice about the streets? Are they wide or narrow? What might it have been like to walk through them?
· What is the River Thames being used for? How does that compare to today?
· What is the same about London then and London now? What is different?
· If you were standing in this street in 1666 and you dropped a lit candle, what do you think might happen? Why?
· Why do you think a fire might spread so much more quickly in 1666 than it would today?

Discplinary skills - using artworks as sources of historical information:
· Who do you think made this picture? Do you think they were standing in London when they drew it, or might they have drawn it from memory or imagination?
· Do you think the artist drew everything exactly as it was, or might they have left some things out, or made it look nicer than it really was? Why might an artist do that?
· If an artist wanted to make London look impressive, what might they choose to show, and what might they leave out?
· We only have a small number of images of London from this time. Why might that be? What could have happened to them?

Timeline: Look at pages 46-47, showing the map of London and the spread of the fire. As a class, compare this with the map drawn in 1667 by Wencelaus Holler. 
· Can you find the River Thames? Can you find London Bridge? What landmarks can you recognise?
· What do the different colours or markings on the map show us?
· What do you notice about where the fire started? Where did it end up? How far did it travel?
· Look at the areas that were not burned - what do you notice about where they are? Why might the fire have stopped there?
· Why do you think this map was created?
· How soon after the fire do you think this map was made? Does it matter whether it was made straight away or months later?
· If you were the King of England in 1666, why would it be important to know exactly which streets and buildings had been destroyed?
· How might this map have helped people to rebuild London?

Provide pupils with access to the interactive Great Fire of London website. Ask them to use the information from the book and the website to create a visual or written timeline of the Great Fire. 
· Before you start, what do we already know happened during the Great Fire? Can you put those events in order?
· How long did the Great Fire of London last? Does that surprise you? Why?
· Which event do you think was the most important? How will you show that on your timeline?
· Are there things we know happened but we're not sure exactly when? How should we show that?
· Can you find any moments in the story where one decision changed what happened next? What were they?

Pupils could also create their own maps as part of the timeline, to show the spread of the fire and the damage.
· If you were drawing this map, where would you start? What would you include first?
· What symbols or colours could you use to show areas that were destroyed compared to areas that survived?
· Compare your finished map with Wenceslaus Hollar's - what is the same? What is different? Why might that be?
· If someone found your map in 400 years' time, what would it tell them? What might they find confusing or misleading?

The People: Read the story again to the class, and ask them to pay particular attention to the people mentioned. 
· Which people in the text made decisions that changed what happened?
· Why are these people significant?
· How did different people respond to the fire?
· Why did some people choose to bury their belongings?
· Did the fire affect different people in different ways?
· Would life after the fire have been harder for some people than others? Why?

Ask pupils to choose one person from the text that they feel is the most significant. They should put together an argument explaining why they think that person is the most significant and why. Higher-attaining pupils could use the 'People's Lives' section of the Great Fire of London website to explore what happened to everyday people in more detail.

Why did the fire destroy so much? Look at the illustration on pages 26-27. Ask pupils to think about the factors that caused the fire to be so destructive:
· House design - wooden frames, pitch, close together, thatched roofs
· Long hot summer
· High winds
· Warehouses of oil and alcohol
· Poor firefighting equipment
· Slow response from Lord Mayor

Have the different factors written on separate cards, and ask pupils to organise them into a 'significance pyramid' to show which factor they think caused the most damage.




What changed after the fire? Return to the question pupils began with: How was London in 1666 different from London now? Explain that the Great Fire changed London in ways that still affect us today. Ask pupils to think like historians and look for evidence of change. Focus on pages 34–45 of the book, reading aloud to the class. Pose the following question for pupils to consider:
· What did people do differently because of the Great Fire?

Use the following questions to guide a class discussion:
· How was the new London built differently from the old one? Why were those changes made?
· Who decided how London would be rebuilt? Does it matter who made those decisions?
· Sir Christopher Wren designed the new St Paul's Cathedral. Why do you think it was important to rebuild it? What might it have meant to the people of London?
· What new rules were introduced after the fire to stop it happening again?
· Before the Great Fire, there were no fire brigades. What changed? Why do you think it took a disaster like this to make people act?
· The Monument was built to remember the fire. Why do you think people wanted to mark what had happened? 
· Why do historians think the Great Fire of London is significant? What makes an event significant?
· If there had been no Great Fire, do you think London today would look different? How?

After the discussion, ask pupils to think about one thing that got worse after the fire, and one thing that got better because of the fire. Pupils could create a written or drawn response.

Cross-curricular opportunities:

English: 
· Use Samuel Pepys diaries as a starting point for pupils' own diary writing.
· Pupils could write about the events of the fire of London in a newspaper report.
· Pupils could look at extracts from the 1667 poem Annus Mirabilis by John Dryden, The Great Fire of London by modern poet George Szirtes and The Great Fire of London by modern poet Paul Perro, and then write their own poem about the fire.

DT:
· Pupils could build their own Tudor-style houses by joining different materials. These could then be lined up, filled with straw and set light too, in order to demonstrate the spread of the fire. (Under adult-supervised, risk-assessed, safe conditions.) Pupils might also enjoy seeing the London 1666 artwork that was created and burned on the Thames to mark the 350th anniversary in 2016.

Art:
· Pupils could use The Fire of London website to explore artworks depicting the fire, and then use various materials and techniques to create their own.

Geography:
· Pupils could explore maps of London from the 1600s, both before and after the fire, and compare them modern maps of London, identifying key landmarks and creating their own versions.

Music:
· BBC Bitesize have created some simple songs and accompanying teacher notes to support the topic of the Great Fire of London.

	How will we know if our children have learnt what we have taught them?

· Pupils can place the Great Fire of London on a timeline and explain, using words and phrases relating to the passing of time, why it is an event beyond living memory
· Pupils can identify at least two reasons why the fire spread so quickly and so far, using evidence from the text, artworks and maps to support their explanation
· Pupils can talk about at least one person from the story, explain what decisions they made and why they were significant to the events of the fire
· Pupils can use a historical source — such as a painting of 1600s London or Wenceslaus Hollar's map — to find out information about the past, and begin to explain why some sources might not tell us the whole story
· Pupils can describe at least one way London changed because of the Great Fire, and explain whether that change was for better or worse, giving a reason for their view
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