Individual lesson plans
History: Key Stage 1

The Great Fire of London
By Emma Adams
Lesson plan 1
	Lesson focus
History detectives



	Required prior knowledge
1. Pupils understand that some things happened in the past, before they were born.
1. Pupils can talk about what they notice in pictures.
1. Pupils are aware that books can be based on real events.
1. Pupils have some experience of asking and answering questions.
	Vocabulary
1. Revisit: old, new, past, long ago, now
1. Introduce: historian, evidence, clue, infer, source, significant
1. Rehearse: 'I can see... which makes me think... because...'



	Disciplinary focus (History)
1. Reading a visual source closely and making inferences about the past.
1. Understanding that historians use clues, not certainties.
1. Recognising that an illustration is a created artefact - not a photograph of the past.
	Key concepts
1. Evidence: what we can see and what it tells us.
1. Inference: working out something that is not directly stated.
1. The past: events that happened before we were born.
1. Significance: why an event matters historically.



	Starter
As pupils enter the room, play 'London's Burning' in the background. Display the front cover of the book on the visualiser, but cover the title with a sticky note. Ask simply: 'What do you notice?' Give pupils 60 seconds thinking time, then invite responses. Gradually reveal the title and ask: 'What do you know already about the Great Fire of London? What questions do you have about it?' Begin a class 'wonder wall' - pupils write or dictate one question they want answered by the end of the unit.



	Teaching sequence
Model thinking aloud as a historian: 'I'm going to look really closely at one part of this picture. I can see... which makes me think... because...' Draw attention to the bakery oven at the bottom of the image.
Introduce the vocabulary: historian, evidence, clue, source. Explain that historians are detectives who use evidence - clues - to find out about the past. They don’t guess; they use what they can see to make careful inferences.
Using think-pair-share, ask pupils to focus on one element of the illustration and discuss it together.
Gather the class and share key findings, modelling the sentence stem: 'I can see... which makes me think... because...'.



	Main activity
Distribute printed copies of the cover illustration. Pupils annotate their copy of the cover illustration, by writing, draw arrows, or dictating to a partner.
Prompt discussion using these questions if needed:
1. Title: What does it mean by 'great'? Does it mean 'good' or something else? What might this tell us about the scale of the fire?
1. Buildings: What do you notice about the buildings shown? Are they close together or far apart? Are they all the same types of buildings? What might this tell us about the buildings affected by the fire? What do you notice about the numbers on the bottom left building?
1. 1666: Can you work out how long ago this happened? Is it within anyone's living memory? How does that effect the reliability of this book as a historical source?
1. Flames: How much of the image is taken up by flames? What does this tell us about the scale of the fire? How fast/slow do you think this fire spread? Why?
1. Horse-drawn carriage: What clues does this give us about when this happened? How helpful would this have been in dealing with a fire? What are the positive and negative things about using these during a fire?
1. People: How are people responding to the fire? What do you think they are feeling? Is everyone responding in the same way? Why might different people act different in this situation?
1. Bakery oven: What do you think is the significance of this? Why is it in the bottom centre of the image?
1. Image as a whole:  If you had to describe this image in just three words, what would you choose? Does this cover make you feel like you want to read the book? What is it about the image that makes you feel that way? An artist made all of these choices - the colours, the details, where things are placed. Why do you think they made the cover look like this? Is everything in this book definitely true? How could we check?
Pairs share their annotations and discuss: did you notice different things from your partner? Why might two people look at the same picture and see different things?



	Check understanding
1. What does a historian do?
1. Can you tell me one thing you can see in the picture and what you think it means?
	Deepen reasoning
1. Could the same picture tell different people different things? Why might that be?
	Extend/challenge
1. Can we trust a picture from a story book to give us accurate information about the past? What would we need to check?



	Plenary
Read the book aloud to the class from start to finish, without pausing. This first read is for pleasure and immersion - pupils listen and enjoy. If time allows after reading, return to the wonder wall: 'Were any of your questions answered? What do you know now that you didn't know before? What new questions do you have?' Celebrate the questions that are still open - explain that historians often finish with more questions than they started with.



	Check understanding
1. Can you name one thing in the picture that tells us this is from the past?
	Deepen reasoning
1. How do historians find out about things that happened long ago, if nobody alive remembers them?
1. Why might a picture in a story book be different from a photograph taken at the time?
	Extend/challenge
1. If we cannot be certain that everything in an illustrated book is accurate, should we still use it as a source? Why?
1. Which person in the story do you think a historian would find it hardest to find out about? Why?



	Assessment for learning
1. Evidence of success: Pupils can describe at least one feature of the illustration and offer an inference about the past, using the sentence stem 'I can see... which makes me think... because...'. Pupils can explain, in simple terms, what a historian does. Pupils can articulate at least one question they want to investigate further.
1. Common misconceptions: Pupils may treat the illustration as a photograph - i.e. as direct evidence of reality. Clarify: this is a picture in a story book, but it is inspired by real events. Pupils may think 'the past' is a single moment. Use the date 1666 to help place it on a simple timeline.
	Adaptation and support
1. Use sentence stem cards ('I can see... / I think... / I wonder...') to scaffold talk for lower-attaining pupils.
1. Challenge: pupils write two questions a historian might ask about the illustration and suggest where they might look for answers.
1. EAL support: pair labelled images of key features with vocabulary cards in home language if available.
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Lesson plan 2
	Lesson focus
London in the 1600s



	Required prior knowledge
1. Pupils can make inferences from pictures using the sentence stem.
1. Pupils have heard the story read aloud and have been introduced to key vocabulary.
1. Pupils understand the Great Fire of London as an event from the past.
1. Pupils can explain, in simple terms, what a historian does.
	Vocabulary
1. Revisit: historian, evidence, source, infer, past, clue
1. Introduce: architect, timber, thatch, cobbled, flammable, dense, comparison
1. Rehearse: 'In the past, London... but today, London...'/'This source shows me... which suggests...'



	Disciplinary focus (History)
1. Using artworks as historical sources to find out about life in 1600s London.
1. Understanding that sources can be shaped by the purpose of the person who created them.
1. Comparing the past with the present using evidence.
	Key concepts
1. Change and continuity: some aspects of London have changed; others have stayed the same.
1. Cause and consequence: London's layout in 1666 directly influenced how the fire spread.
1. Historical evidence: artworks can tell us about the past but may not tell the whole story.
1. Interpretation: different sources give different perspectives.



	Starter
Focus on pages 4-9 of the book. Read aloud slowly, asking pupils to look for clues about what London was like before the fire. As you read, model noticing detail: 'I can see wooden frames on the houses - what does that tell us about what might happen in a fire?'



	Teaching sequence
Display two images side by side: a modern street in London and a painting of London in the 1600s (such as Old London Bridge by Claude de Jongh, c.1630). Do not label them. Ask: 'What is the same? What is different? Which do you think is older - and how can you tell?'
Give pupils 60 seconds to discuss with a partner before sharing. Draw out the key idea: we can use visual clues to place things in time. Then pose the enquiry question for the lesson: How was London in 1666 different from London today - and why does that matter for understanding the fire?



	Main activity
Provide pupils with printed copies of the artworks from the list below, as well as photographs of modern London. Pupils work in pairs or small groups, exploring and discussing the images before recording their comparisons.
1. Old London Bridge by Claude de Jongh (c.1630)
1. Long View of London from John Speed's Theatre of the Empire of Great Britain (c.1610)
1. Bird's Eye View of the City of London from John Norden (c.1600)
1. London Bridge and its Surroundings about the year 1600 by Henry William Brewer (c.1600)

Use the following questions to guide discussion and deepen learning:
1. What do you notice first when you look at this picture?
1. What kinds of buildings can you see? What are they made from? How do you know?
1. How close together are the buildings? Could you reach out of one window and touch the building next to you?
1. What do you notice about the streets? Are they wide or narrow? What might it have been like to walk through them?
1. What is the River Thames being used for? How does that compare to today?
1. What is the same about London then and London now? What is different?
1. If you were standing in this street in 1666 and you dropped a lit candle, what do you think might happen? Why?
1. Why do you think a fire might spread so much more quickly in 1666 than it would today?
1. Who do you think made this picture? Do you think they were standing in London when they drew it, or might they have drawn it from memory or imagination?
1. Do you think the artist drew everything exactly as it was, or might they have left some things out, or made it look nicer than it really was? Why might an artist do that?
1. We only have a small number of images of London from this time. Why might that be? What could have happened to them?
Pupils could record their comparisons using a simple two-column framework: 'In 1666, London.../Today, London...' Encourage them to link each comparison to the fire: 'This matters because...'



	Check understanding
1. What is one way London in 1666 was different from London today?
1. What were many of the buildings made from?
	Deepen reasoning
1. How might the layout of London in 1666 have helped the fire spread? Can you use evidence from the pictures to explain?
1. Why might it be important for a historian to look at more than one source when finding out about the past?
	Extend/challenge
1. If the artist of one of these paintings wanted to make London look impressive, what might they choose not to show? How might that make the painting less useful as a source?
1. Can you find evidence in the sources that explains why some fires were worse in 1666 than they would be today?



	Plenary
Return to the enquiry question: How was London in 1666 different from London today? Pupils share one comparison each, using the sentence stem: 'In 1666, London... but today, London... This matters because...'
Close with a disciplinary reflection: 'We have looked at two types of sources today - written text and artworks. Which did you find more helpful? Why might historians use both?' Add any new questions to the wonder wall.



	Check understanding
1. Can you name two ways London was different in 1666?
1. What kinds of sources have historians used to find out about 1600s London?
	Deepen reasoning
1. Why might a painting made in 1630 not give us a completely accurate picture of what London really looked like?
1. How does knowing what London was like before the fire help us understand why the fire was so destructive?
	Extend/challenge
1. If you were a historian writing about 1666 London and you only had one painting to use, what would you be worried about? What else would you want to find?



	Assessment for learning
1. Evidence of success: Pupils can identify at least two differences between London in 1666 and London today. Pupils can link at least one difference to the spread of the fire. Pupils can explain, in simple terms, why a single source might not give us the complete picture.
1. Common misconceptions: Pupils may assume that artworks are accurate photographs. Explore: who made this? When? For what purpose? Pupils may not make the link between London's physical layout and the fire's spread - use targeted questioning to guide them.
	Adaptation and support
1. Provide a pre-drawn comparison table ('In 1666... / Today...') for pupils to complete.
1. Support: focus on the most visually obvious differences (materials, street width) before introducing more subtle ones.
1. Challenge: pupils write a paragraph explaining how London's layout in 1666 helped the fire spread, using evidence from at least two sources.
1. EAL support: provide labelled images of key features with vocabulary in home language if available.
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	Lesson focus
Why did the fire destroy so much?



	Required prior knowledge
1. Pupils can describe key differences between London in 1666 and London today.
1. Pupils understand that the fire spread rapidly and destroyed a large area of the city.
1. Pupils are familiar with key vocabulary: flammable, timber, thatch, evidence, source.
1. Pupils can use evidence from text and images to support an idea.
	Vocabulary
1. Revisit: flammable, timber, thatch, evidence, cause, consequence
1. Introduce: factor, significant, firebreak, ember, gunpowder, Lord Mayor, drought
1. Rehearse: 'I think this factor was important because.../This caused the fire to spread because...'



	Disciplinary focus (History)
1. Identifying and explaining multiple causes of a historical event.
1. Understanding that significance is a judgement, not a fact - historians weigh evidence to decide which causes mattered most.
1. Constructing and justifying a reasoned argument using historical evidence.
	Key concepts
1. Cause and consequence: what caused the fire to spread so devastatingly?
1. Significance: which factor was most important - and why?
1. Interpretation: historians can look at the same event and reach different conclusions.
1. Evidence: using what we know from sources to support our reasoning.



	Starter
Display the spread from pages 26-27 of the book. Give pupils 30 seconds to look in silence. Then ask: 'What do you notice? What questions does this make you want to ask?' Take a handful of responses.
Pose the big question for the lesson: Why did the fire destroy so much? Explain that historians do not just ask what happened - they ask why. Today, pupils will think like historians and weigh up the different factors that made the Great Fire so destructive.




	Teaching sequence
Ask pupils to think about what factors caused the fire to be so destructive. As each is introduced, place a factor card on the board:
1. Wooden buildings with thatched or pitch-covered roofs
1. Houses built very close together
1. A long, hot, dry summer - a drought
1. Strong easterly winds carrying embers across the city
1. Warehouses full of oil, timber and cloth near the river
1. Poor firefighting equipment - hand squirts could only carry a little water
1. The slow response of the Lord Mayor, Sir Thomas Bludworth
We know that lots of factors contributed to the fire, but explain to pupils that they’re going to think about which factor they think was the most significant. Model thinking aloud: 'I'm going to think about this factor - the wooden buildings. I can see from the illustration that the houses are right next to each other. If one catches fire... Let me think about which factor I think mattered most, and why. I need to give a reason that is based on evidence.'
Introduce the idea of a significance pyramid: the factor at the top is the one you judge to be most significant. Explain that there is no single correct answer - what matters is how well you can justify your choice.





	Main activity
Either individually or in pairs, give pupils a set of factor cards (one factor per card). Pupils discuss and arrange the cards, placing the factor they consider most significant at the top.
Prompt discussion during the activity using these questions:
1. Which of these factors could have been prevented or changed? Which could not?
1. If the summer had been wet rather than dry, do you think the fire would still have spread so far? Why?
1. What would have happened if the Lord Mayor had acted more quickly?
1. Some factors are about the buildings; some are about the weather; some are about people's decisions. Do you think one type of factor is more significant than another?
1. If you removed your top factor from the pyramid, would the fire still have been as bad? Why?
Once pupils have arranged their pyramids, ask them to write or dictate one sentence explaining their top choice: 'I think... was the most significant cause because...'
Pupils then share their pyramids with others: did they agree? If not, can they explain why they made different choices?



	Check understanding
1. Can you name three factors that caused the fire to spread?
1. What does 'significant' mean?
	Deepen reasoning
1. Why might two historians look at the same event and decide that different factors were most significant?
1. Is it fair to say the Great Fire of London was 'an accident'? What evidence would you use to argue yes or no?
	Extend/challenge
1. Could you argue that the Lord Mayor's slow response was more significant than the wooden buildings? Make the case, using evidence.
1. If you had to choose just one factor you think could most easily have been prevented, which would it be - and what would London have needed to do differently in the years before 1666?



	Plenary
Invite volunteers to share their top factor and reason. Facilitate a class debate: 'Does anyone disagree? Can you explain why you placed a different factor at the top?' Model respectful disagreement: 'I can see why you think that, but I would argue... because...'
Pose the question, 'Do you think the fire would always have been this destructive - or could things have been different?' Give pupils a moment to think, then ask them to show a thumbs up if they think it could have been stopped sooner, or a thumbs down if they think nothing could have changed it. Ask two or three pupils to share one reason for their choice in a sentence. Add any remaining questions to the wonder wall.



	Check understanding
1. Can you explain what a 'factor' is, in your own words?
1. What does a significance pyramid show?
	Deepen reasoning
1. Why is it important for historians to think about more than one cause of an event?
1. How does the significance pyramid help us to think carefully about which causes matter most?
	Extend/challenge
1. Write a short paragraph arguing that one factor was more significant than all the others. Use at least two pieces of evidence.
1. If you could go back to 1666 and change one thing to make the fire less destructive, what would it be - and why?



	Assessment for learning
1. Evidence of success: Pupils can name at least three factors that caused the fire to spread. Pupils can justify their top choice using at least one piece of evidence. Pupils can articulate why historians may disagree about which cause was most significant.
1. Common misconceptions: Pupils may think there is one correct answer. Reinforce that historians make judgements based on evidence, and that different, well-reasoned answers can both be valid. Pupils may rank factors by how interesting they find them, rather than by their historical impact - encourage them to always explain why using evidence.
	Adaptation and support
1. Provide pre-printed factor cards with a brief description and image to support lower-attaining pupils.
1. Offer a writing frame: 'I think... was the most significant cause because... The evidence that shows this is...'
1. Challenge: pupils write a structured paragraph arguing that a human decision (the Lord Mayor's response) was more significant than any physical factor - then write a counter-argument.
1. Support: reduce the number of factor cards to four or five for pupils who find sorting and ranking difficult.
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Lesson plan 4
	Lesson focus
What changed after the fire?



	Required prior knowledge
1. Pupils can describe key differences between London in 1666 and London today.
1. Pupils can explain at least three causes of the fire's spread.
1. Pupils understand that historians judge significance using evidence.
1. Pupils have explored how different people were affected by the fire.
	Vocabulary
1. Revisit: consequence, significant, change, evidence, source, cause
1. Introduce: legacy, rebuild, architect, fire brigade, Monument, commemorate, regulation
1. Rehearse: 'The Great Fire changed... because…/This was a change for the better/worse because...'



	Disciplinary focus (History)
1. Identifying and explaining the consequences of a historical event.
1. Understanding that some changes were immediate; others had a lasting legacy.
1. Making a judgement: was the Great Fire of London ultimately more destructive or more transformative?
	Key concepts
1. Cause and consequence: the fire caused both immediate suffering and long-term change.
1. Change and continuity: some changes from the fire still shape London today.
1. Significance: the fire matters because of what it led to, not only because of what it destroyed.
1. Interpretation: different people at the time - and since - have seen the fire's consequences very differently.



	Starter
Split the board in to two halves, labelled ‘before the fire’ and ‘after the fire’. Give pupils a minute or two to come up with as many things as they can remember about what London was like before the fire, and write these on the board. Explain that in this lesson, they will focus on what happened after the fire.



	Teaching sequence
Focus on pages 34-45 of the book, and read aloud to the class. As you read, ask pupils to listen for evidence of change - things that happened differently after the fire because of what people had learned.
After reading, model thinking aloud about consequence: 'Before the fire, there were no fire brigades. After the fire, new and improved services and equipment were introduced. So the consequence of the fire was... and the long-lasting effect was...' Then ask pupils to discuss the ‘after the fire’ half of the board, and add their ideas to this side of the table.



	Main activity
Pupils reflect on the whole unit. Pose the question: Was the Great Fire of London, in the end, more destructive or more transformative? Pupils write, draw, or dictate their response using evidence from across the unit.
Use the following questions to guide a class discussion before pupils begin their response:
1. How was the new London built differently from the old one? Why were those changes made?
1. Who decided how London would be rebuilt? Does it matter who made those decisions?
1. What new rules were introduced after the fire to stop it happening again?
1. Before the Great Fire, there were no fire brigades. What changed? Why do you think it took a disaster like this to make people act?
1. Would life after the fire have been harder for some people than others? Why?
1. Why do historians think the Great Fire of London is significant? What makes an event significant?
1. If there had been no Great Fire, do you think London today would look different? How?
Pupils then complete a final reflection: one thing that got worse because of the fire, and one thing that got better. They should justify each choice using evidence from the book or other sources used in the unit.



	Check understanding
1. Can you name one thing that changed in London because of the Great Fire?
1. What is the Monument and why was it built?
	Deepen reasoning
1. Why might the people of London in 1667 have had mixed feelings about the changes happening around them?
1. How does knowing what changed after the fire help us understand why historians consider it significant?
	Extend/challenge
1. Write a structured argument answering the question: Was the Great Fire of London more destructive or more transformative? Use evidence from at least two sources.



	Plenary
Bring the unit to a close by reflecting on all the types of sources they have used across the unit, e.g., the illustrated book, artworks, maps, diaries, the Monument.
Ask: 'Which source did you find most useful and why? Which source surprised you most?' 
Pose one final challenge: 'Do you still think people will learning about the Great Fire of London in 400 years’ time? Why/why not? What do you think might change about it?’



	Check understanding
1. Can you name three ways London changed because of the Great Fire?
	Deepen reasoning
1. Why might a historian say the Great Fire of London was one of the most significant events in British history? What evidence would they use?
1. How does the Monument help us understand what the people of 1666 thought was important to remember?
	Extend/challenge
1. If you could add one more source to this unit to help pupils understand the Great Fire better, what would it be and why?



	Assessment for learning
1. Evidence of success: Pupils can describe at least two consequences of the Great Fire of London. Pupils can explain at least one legacy of the fire that still affects us today. Pupils can make a justified judgement about whether the fire was more destructive or more transformative, using at least one piece of evidence.
1. Common misconceptions: Pupils may think all consequences of the fire were negative. Probe: 'What new things were created or changed because of the fire? Were some of those changes helpful?' Pupils may conflate 'significance' with 'importance to me personally' rather than historical impact. Model the distinction: significance is judged by how much an event changed things for people at the time and since.
	Adaptation and support
1. Provide a writing frame for the final response: 'One thing that got worse... because.../One thing that got better... because...'
1. Provide pupils with a list of consequences (pre-written) to sort into 'better' and 'worse', before writing their response.
1. Challenge: pupils write a structured argument of 3-4 sentences answering: Was the Great Fire of London more destructive or more transformative? They should use evidence from at least two different types of source.
1. EAL support: illustrated consequence cards with vocabulary in home language if available.
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