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Once Upon a Rhythm
By James Carter

Music Purpose of Study Extract

· A high quality music education should engage and inspire pupils to develop a love of music and their talent as musicians, and so increase their self-confidence, creativity and sense of achievement.

KS2 Programme of Study

Pupils should be taught to:
· play and perform in solo and ensemble contexts, using their voices and playing musical instruments with increasing accuracy, fluency, control and expression 
· develop an understanding of the history of music.
Key question: how does this unit build on prior knowledge and where might it lead?

This unit builds on the Key Stage 1 programme of study:
· Pupils should be taught to use their voices expressively and creatively by singing songs and speaking chants and rhymes; experiment with, create, select and combine sounds using the inter-related dimensions of music.

The unit will lead to the Key Stage 3 programme of study:
· Pupils should be taught to develop a deepening understanding of the music that they perform and to which they listen, and its history.

	What are the key concepts for this unit?

· Rhythm
· History of music
· Timelines
· Personal experiences
	Is it worth summarising what we want pupils to know on a knowledge organiser? If so what should be included?

Yes - key terminology and definitions listed on knowledge organiser. Key words boldened in the DUP.

	How will we introduce it?

This book would work well as an introduction to the history of music, perhaps at the beginning of the school year. Begin by asking the pupils the following question:
· What is music?
The question is intentionally open - pupils could share their knowledge of musical genres, instruments, sounds, musicians, etc, as well as sharing their experiences of being around music and how it makes them feel. Write pupils ideas on a shared mind map.

Read the story aloud to the class, being sure to reflect the rhythm and energy of the poem in your retelling.

After reading, ask the question again, and add their ideas to the mind map.
	How are we going to take pupils through this unit?

Understanding Pulse & Rhythm: Look at the first double page spread of the story ("Boom! What's that?…) Either by clapping or using a drum, clap or drum  the pulse of the poem whilst reading it. Define the term pulse in music. Then ask the class to clap along with the pulse as you read it out loud. Then repeat this, but this time clap or drum out the rhythm the words create. Define rhythm, and ask the class to clap along with you. Then, organise the class in half: ask one half to clap out the pulse, and the other half clap out the rhythm as you read the  section aloud.

Practising Pulse & Rhythm: Play a quick game to help pupils remember the difference between pulse and rhythm. Tap out a pattern of sounds on your knees and ask pupils to say whether it is a pulse or rhythm. Organise the class into small groups of 2-4. Give each group a copy of the text from one of the double-page spreads in the story (try and make sure each spread is assigned to a group so that the whole story is covered - there are 11 spreads in total.) The spreads are listed below as a guide to the level of challenge for each spread.  
· "Boom! What's that?…" - trickier
· "There's a rhythm out there…" - trickier
· "Let's follow our music…" - moderate
· "Communal songs…"  -  moderate
· "From harps to horns…" - simple
· "And so in time…" - simple
· "Now rivers of rhythms…" - moderate
· "Orchestras, choirs…" - simple
· "Jazz to country…" - simple
· "Electric guitars…" -  moderate
· "Boom! That rhythm!…" - simple
In their groups, they should practise a performance in which someone claps/drums the pulse, another does the rhythm and someone reads the text. If pupils would like to clap and read at the same time, or have multiple people clapping/reading, that's fine - let them organise it according to their needs.  Groups may also adjust the tempo of their section in order to suit their needs. When they’ve practiced, organise the groups in story-order around the room and ask them to perform their section. 

Musical Timeline: Draw an empty timeline on the board, placing the current year at the right-end of it. Ask pupils to name musicians they know of and place them on the timeline, encouraging pupils to think further and further back. As a class, look through the story and place key information on the timeline, such as bone flutes, instruments, genres etc. Use information from History Timelines and London Singing Institute to add more context and detail to the timeline. Ask pupils to discuss what they notice about the timeline of music, rather than recalling specific dates and details. Pupils might be interested in listening to this tune played on the world's oldest instrument.
· How does the purpose of music change over time?
· What effects the way music changes?
Look at the final page of the book, showing the RHYTHM acrostic. What other detail can they add to their timelines? Ask pupils to choose one element of the timeline they are most interested in or would like to find out more about, such as specific instruments, genres or historical changes. Give them research materials and ask them to create a factfile about their chosen topic.

Personal Musical History: As a class, look at the page showing "Communal songs by old were sung and so were heard and learnt by young." Begin a class discussion about their first experiences of music.
· What were the first songs sung to you? (e.g., lullabies, nursery ryhmes, etc.)
· What were the first songs you learnt?
· What did these first songs give you, teach you, or mean to you?
· What music do you like to listen to now?
· What is it about that music that you like?
Pupils will be creating their own personal musical history timeline. This could take any format you wish -  visual or written. Model the activity by writing or drawing key memories of music you have and then putting them in order. Pupils can then create their own. When they've finished, discuss the following questions:
· How has your taste in music changed over time?
· What has influence your taste in music?
· What does music give you, teach you, or mean to you?
You may wish to extend this activity by setting pupils the task of asking their parents or caregivers about their personal musical timeline, and adding these details to their timelines.

Once Upon My Rhythm: Ask pupils to look at their personal musical timelines from the previous activity. Ask pupils to think of words, phrases, sounds, rhythms and instruments they associate with each part of their timeline. For example, nursery rhymes might make them think of animal sounds, simple rhythms and bells, while modern music might make them think of guitars, dancing and more complex rhythm patterns. Ask pupils to annotate their timelines with their ideas, and then turn them into their own rhythmic poem, inspired by the story. They should compose the rhythm of their piece and consider what sounds or instruments they'd use. Ideally, allow time for pupils to practise and perform their pieces. An example is below:

It started with Mum's soft hum at night,
A lullaby glow in the pale moonlight.
Then came claps and rhymes at school,
"Wind the Bobbin" – old but cool.

Dancing round to Disney tunes,
Twirling wild with plastic spoons.
Recorder squeaks in Year Four’s show,
Hot Cross Buns – a bit too slow!

Banging pans in kitchen bands,
Shouting lyrics, waving hands.
In the car – the radio loud,
My jam comes on – I’m feeling proud.

Singing 'Happy Birthday' every year,
Silly voices, cake, and cheer.
Christmas carols, cold and bright,
‘Silent Night’ by candlelight.

Now it's pop songs, loud and fun,
Dancing 'round 'til the song is done.
Singing with my friends all day –
Music never goes away!

	How will we know if our children have learnt what we have taught them?

· Pupils can identify a pulse and rhythm of a piece.
· Pupils can use their voices and instruments to perform simple pieces.
· Pupils can compose and perform rhythmic poems.
· Pupils can discuss their own experiences with music.
· Pupils can begin to discuss how music has changed over time.
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